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Abstract. Vocabulary learning has been a key aspect of acquiring a second language for many
years. Many scholars and linguists claimed that learning languages cannot be successful without
a wide range of vocabulary. However, most ESL learners are confronted with recalling difficulties
as they tend to forget the word fast that they learned recently. These challenges are commonly
discussed and researched by Cognitivists since they deem that there are several reasons for
forgetting associated with memory and mental process. This case study entails small-scale research
on vocabulary retention, reasons for forgetting, and some potential solutions to recall words in
the second language. For this case study, we have chosen Cognitivism Theory in a bid to investigate
and find out remembering challenges of our ESL learner and give her some possible solutions
because according to cognitive psychology it is said that systematic forgetting occurs owing to
interfering effects, a continuation of the very process of subsumption, neurolinguistic blocking and
other factors. Relying on their findings we tried to help our seventeen-year-old student who tends
to forget English words easily. In this case, the hypothesis of the research is that pictorial texts or
stories can be more effective for short and long-term vocabulary learning and retention.

Annomayus. VI3ydeHuwe CJIOBapHOTO 3amaca ObLIO KIFOYEBBIM AaCHEKTOM MPUOOpETeHHS
BTOPOIO SI3bIKa B TEUEHUE MHOT'MX JIET. MHOTHE y4YE€HBIE U JIMHTBUCTHI YTBEPXKAAIH, UTO U3yUCHUE
SI3BIKOB HE MOXKET OBITh YCHEIIHBIM 0€3 IIHUPOKOro CJIOBAPHOTO 3amaca. leM HE MeEHee,
O00MBIIMHCTBO yueHWKOB ESL cramkuBaroTcs ¢ TPyAHOCTSIMH BOCHOMHHAHHS, TOCKOJIBKY OHH
CKJIOHHBI 3a0bIBaTh CIIOBO OBICTPO, KOTOPOE OHU BHIYYWJIM B TMOCJHEIHEE Bpems. DTH MpoOIeMbl
OOBIYHO O0OCYKIAIOTCS M HCCIEAYIOTCS KOTHUTHUBUCTAMH, MOCKOJIBKY OHHM CUHUTAIOT, YTO €CTh
HECKOJIBKO TIPUYHMH 3a0bIBaHMsI, CBSI3aHHBIX C TAMATBHIO M TICUXUYECKHUM TIPOIECCOM. ITO
TEMaTUYECKOe HCCIEOBaHUE BIeYeT 3a CO00M HEOONbIIOE HCCIEIOBAHUE 110 COXPAaHEHUIO
CIIOBApPHOTO 3amaca, MpPUYMHAM 3a0BEHHs] W HEKOTOPHIM MOTECHIUATIbHBIM pEHICHUSIM s
3allOMHHAHUS CIIOB HAa BTOPOM f3bIKe. [[1s1 3TOrO mpuMepa Mbl BHIOpalld TEOPHIO KOTHUTHUBH3MA,
YTOOBI HCCIEAOBATh W BBISICHUTH MpoOIeMbl 3amoMuHaHus Hamed ydenunsl ESL u nmate eit
HEKOTOPbIE BO3MOXKHBIE PEIICHUS, TOTOMY YTO CONIACHO KOTHUTHBHOM TICUXOJOTHH TOBOPST, YTO
CUCTeMAaTHYeCKoe 3a0bIBAaHHE MPOUCXOAMT BCIEACTBHE MEMIAOMUX YPPEKTOB, MPOJOIKEHHUS caMm
Mpolece MOTrpy>KeHHs, HEMPOIUHTBUCTHYECKas OJOKUpOBKa U apyrue Qaxtopsl. Onupasch Ha UX
BBIBOJIbI, MbI MOCTapajuCh I[OMOYb HAIIEMy CEMHAIUATUIETHEMY CTYACHTY, KOTOPBIA JIErKO
3a0bIBa€T aHMIMUCKUE CIOBa. B 9TOM ciiydae rumore3a MCCIEIOBAaHMS 3aKJIFOUAETCS B TOM, UTO
rpaduyecKkre TEKCThl WM PacCKa3bl MOTYT OBITH Oojee d(h(HEeKTHUBHBIMU Jii KPAaTKOCPOYHOTO U
JIOJITOCPOYHOTO M3YUYEHHUS U yAEP)KaHUS CIIOBAPHOIO 3amaca.
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Introduction

By carrying out this research, we came to realize that vocabulary learning has a crucial role in
conveying the language. It is said that knowing 2500 words enables a student to communicate
effectively in daily interaction [1]. Therefore, teaching the vocabulary of the target language should
be also of importance for ESL teachers.

However, not all learners can succeed in acquiring the vocabulary due to several reasons and
many cognitivism and psychologists have been dealing with these issues. One of the prominent
cognitive psychologist David Ausubel stated that meaningful learning is often compared with rote-
learning [2]. He described that rote learning is the process of associating the recently learned word
with the existing cognitive structure. In this way, memory is divided into two main types which are
short-term and long-term retention. Short-term memory or working memory was best-defined
within “magic seven, plus or minus two* of Miller’s Law in which people are able to recall a phone
number that has just been recited for only seconds [3], whereas in long-term memory subsumed
item is retained for a longer period. For instance, postal codes and street addresses are possibly
remembered for a long time as they hold some meaningful relationship with the existence of houses
or geographical places [3].

Besides, a wide range of experiments has been held in order to test memory in cognitive
psychology. Landauer and Bjork (1978) were the first psychologists to test students who tried to
remember names of faces on prearranged cards with the help of the technique “spaced repetition®.
In this experiment, they attempted to compare the retention rates and concluded that recalling words
in expanded spacing (increasing break between each repetition) led to higher retention rates. In the
experiment used by Ulf Schuetze, it was proved that repeating words four times led to higher recall
rates in comparison with repeating them three times [4].

When it comes to systematic forgetting, it is obvious that forgetting also occurs because of
proactive and retroactive inhibition [5]. It means that if the level of interfering effects is relatively
lower retention can be more sustainable. Also, Obler claimed that “neurolinguistic blocking* is one
of the contributions of forgetting as well. There are other reasons for language attrition including
motivational factors, cultural identity, conditions of initial learning, and practice of that second
language [5].

In order to solve these problems, scholars suggested many ways of remembering words and
putting them in use. These strategies were classified as cognitive, metacognitive, memory, and
activation strategies [6]. Later on, “Socioaffective” strategies were also added to the existing
strategies. They also said that all of these strategies help ESL learners to enhance their vocabulary
learning process.

Regarding one of the effective strategies, it is evident that learning new words through
reading newspapers, textbooks, stories, and novels benefits students to comprehend the meaning of
the words, process them in their minds and remember for a long time [7].

All in all, vocabulary development is a significant process of language learning and it helps
students in all skills. Even though there can be a large number of difficulties to recall new words
there are also several strategies created by cognitive psychologists [8].
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Materials and Methods

Participant profile. For this case study, we have chosen to work with a seventeen-year-old
student in our class who hails from Uzbekistan and has an Uzbek nationality. She studies at college
and interested in chemistry and biology. The reason why she learns English is that in the future she
wants to become a doctor and go abroad to work and study there. She was raised in a big family in
which both of her parents work overseas. Interestingly, she is an avid reader as she enjoys reading
novels and poems in her first language. She sometimes writes poems herself as well. Indeed, she
has been learning English for more than a year and still has some challenges in her vocabulary
learning. Even though she tends to be more introverted among other students she is a very clever
and hardworking girl. When she came up to me for the first time, she was completely unable to
communicate in English and fretted that she could never learn this language, but with our
encouragement, she started to learn from scratch. So far Student A has achieved a great deal of
success in conveying this language. She has English classes three times a week now. However, she
still says that she has some difficulties with recalling newly learned words in English. Nowadays,
her knowledge of English is pre-intermediate and she applies several ways of learning. For instance,
she uses textbooks, listens to English songs, and converses with her peers in that language. She tells
that she is willing to learn a wide range of new words and use them in her speech. We found that
she is relevant to our chosen topic as she only has some problems with her vocabulary learning.
While teaching her we found out that she is more likely to be a visual learner since she understands
better when she reads and sees her notes. When she began studying English she learned firstly the
grammar rules and applied them in speaking. At that time she mainly used common and simple
English words, but she felt insecure to use new expressions as she was quite unsure about their
meaning. Besides, Student A was prone to be shy to convey her thoughts to others and it inhibited
her to speak more fluently, but she is very tolerant and hardworking and tries to learn more.
According to our investigations, we figured out she tended to forget new words easily after a day
without repetition. It proves that she owns a short-term memory and uses some inappropriate
methods of vocabulary learning. Therefore, in this case, study, we attempted to find out some
solutions to her problem and stimulate her to enhance her English vocabulary [9-10].

Discussion

Research design. This case study includes the following steps:

—pre-interview and test

—short pictorial reading story

—post-interview

Firstly, Student A was observed within this period in order to gain some information about her
challenges and applied learning strategies. Pre-test (interview) was held at the beginning of the
research and in this part roughly eight questions related to her learning experience and process were
asked. The interview was recorded for almost four minutes and analyzed prior to the second stage
(see Appendix I) after gathering enough data 20 words with definitions were given (see
Appendix II). By this task her memory was also tested. Obviously, she used to memorize words in
this way. Then, her learning process was observed in two weeks and according to her favorite
activity (reading) short pictorial story “The frog Prince* was chosen with the same words used in
the pre-test to see the overall result (see Appendix III). She read the story, learnt new vocabulary
concurrently with the pictures, did some exercises and retold it to me. Finally, post-interview was
carried out so as to know her impression and experience regarding the process and the method used

() _©
@ » Tun nmuyenszuu CC: Attribution 4.0 International (CC BY 4.0) 416


http://www.bulletennauki.com/

bBronnemens nayku u npaxmuxu | Bulletin of Science and Practice T. 6. Ne9. 2020
https://www.bulletennauki.com https://doi.org/10.33619/2414-2948/58

for the improvement of her vocabulary retention (see Appendix 1V). The interviews were recorded
in English since she understands and speaks quite well now. All materials applied in this research
were attached in the Appendix.

Even though the process of data collection tends to be complicated, it is also one of the
interesting parts of this research. We began collecting the data curiously as the research was devoted
to find out the reasons of vocabulary forgetting and suggest a possible solution. In order to collect
all necessary data we used pre and post-tests and interviews. All stages were outlined as follows:

On the first day of the observation, Student A was asked several questions about the strategies
she has used so far and overall impression. Her answers were recorded and we analyzed it later on.
According to her answers we figured out that Student A only used traditional ways of remembering
words. For example, she said that she memorized new words almost every day and kept a notebook
to write them down and revise. However, she often tended to forget and could not use them
appropriately in speaking because she was sometimes confused with their meaning. When she was
asked regarding her impressions about forgetting it was obvious that she has negative feelings, as
she felt frustrated and sometimes petrified to go on learning. She found that learning is difficult for
her since there are many definitions of English words. The last question was about her attempts to
improve her memory and vocabulary, and for this question she answered that she tries to talk to
English friends and writes letters. Via her overall answers we knew that Student A is more likely to
have a short—term memory and her method of learning vocabulary is not useful and effective for
her. Therefore, she has to try other methods to obtain more improvement. After the pre-interview,
she was given a wordlist of 20 words and their definitions. She always applied this method before.
All the words were taken from the short story named “The Prince Frog”. She got only 15 minutes
to look through the words and memorize. Then, when she asked to write the definitions of the
words and she could barely recall 9 out of 20 words. It was obvious from her definitions she mostly
relied on her background knowledge and wrote only short definitions of the words. It means that
she could not remember longer words and it also proved that just using wordlists would not help her
and she was unable to use them in speaking because she did not understand the meaning and their
usage in a sentence well.

Result
Afterward, as she is a visual learner and absorbed in reading books we chose an interesting
pictorial story and gave her to read. Firstly, she looked through the new words that she was going to
encounter in the text. All of them were defined with examples and funny riveting pictures. After
that, she read the story in ten minutes and comprehend it. When she was asked whether it was
understandable she said yes right away. Then, she scanned the new words again and tried to
memorize them prior to retelling it to me. This time she got more results because she was able to
remember 15 out of 20. Importantly, when she was given vocabulary exercises of this story she
started doing them eagerly and curiously. Three exercises were selected and she did them one by
one, but it only took 10 minutes as she already knew the words. Surprisingly, she only made one
mistake. She liked the story as well and was really happy to retell it. She said that while reading the
story she understood the usage and meaning of the words much better. She also attempted to make
up her own examples by using those newly learned expressions. After two days we asked again to
check whether she still recalls or not, and she remembered 13 words well. Interestingly, Student A

was asked about the activity she answered in this way:
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Student A: I liked it a lot. Before I had many problems with memorizing words, but in the
text, words are easy for me and it was very beneficial for me. I will use this activity because it is
very helpful.

With this outcome, we found that pictorial texts or stories are genuinely productive and
beneficial for vocabulary retention as well as bettering speaking skills.

Conclusion

Indeed, this case study is largely based on Cognitivist Theory as we tried to find out about our
leaner’ challenges related to remembering, her memory type, and vocabulary retention in ESL. We
chose specifically this topic since we had the same problem related to memorizing words when we
started learning English. This girl is really hardworking and enthusiastic about language learning,
but due to forgetting she is sometimes demotivated. Therefore, we really wanted to help her to
overcome these difficulties by showing the right way of learning vocabulary. Obviously, Cognitivist
Theory is greatly relevant for this topic and it helped me to analyze reasons for forgetting and find
her best-suited style of learning. While carrying out this case we knew that since she is a visual
learner and interested in reading, the pictorial story really motivated her to gain vocabulary
retention. Baddeley stated that when the word is first encountered it is important to look at how it is
processed. Longer words are difficult to process and therefore they remain in memory with
difficulties. In Student A’s case, it is also the same because she could not remember the longer
words when we gave the wordlist with definitions and she almost relied on her background
knowledge. Hence, we selected the pictorial reading according to her interest and it helped her and
me to analyze her problems in memorizing and find out her favorite style. We think she got also
motivation towards learning words as she was very eager to do all exercises related to reading
passage. Our hypothesis has been proven via this case study. We noticed an improvement in her
vocabulary retention. With these perceptions, we can surely say that she should go on learning
words in this way. In our opinion, cognitivism’s findings and opinions about forgetting and
vocabulary strategies are totally right because everyone can face this difficulty and there can be
different reasons. It is important to find the primary reason for this forgetting and suggest an
appropriate strategy for the learners. This case study taught me a lot. We learned that while teaching
teachers should also be psychologists in order to try to help them to solve their problems and
suggest a good strategy according to their interests and personality. We believe that learners can
learn and speak more fluently when they know more words and their usage in the context. Reading
stories with pictures is a good motivation for learners who would like to recall as many words as
possible. The cognitivist theory also plays a great role in teaching and learning a language. When
we read about this theory we were so sure about this importance, but after collecting the data from
different sources and reading them we came to know that learning the mental development of the
learner is very crucial. In our future classes, we are going to apply more cognitive strategies as
well, especially for those who have problems with remembering. Furthermore, we will try to find
out their problems and suggest possible solutions.
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